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INDEPENDENT AUDITOR’S REPORT 
 
TO THE READERS OF AUCKLAND GIRLS’ GRAMMAR SCHOOL’S 
FINANCIAL STATEMENTS FOR THE YEAR ENDED 31 DECEMBER 2024 
 
 
 
 
The Auditor-General is the auditor of Auckland Girls Grammar School (the School). The Auditor-General has 
appointed me, Kurt Sherlock , using the staff and resources of Crowe New Zealand Audit Partnership, to carry 
out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 21, that comprise the statement of 
financial position as at 31 December 2024, the statement of comprehensive revenue and expense, statement 
of changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to 
the financial statements that include accounting policies and other explanatory information. 
 
In our opinion the financial statements of the School:  
 
a) present fairly, in all material respects: 

  
▪ its financial position as at 31 December 2024; and 
▪ its financial performance and cash flows for the year then ended; and 

 
b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 

Public Benefit Entity Standards Reduced Disclosure Regime. 
 
Our audit was completed on 23 May 2025.This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention 
to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 
expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that 
the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 
▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 
▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 
▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 
 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to the 
related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 
However, future events or conditions may cause the School to cease to continue as a going concern. 
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▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 
▪ We assess the risk of material misstatement arising from the school payroll system, which may still contain 

errors. As a result, we carried out procedures to minimise the risk of material errors arising from the 
system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the statement of 
variance and evaluation of Students progress and achievement, good employer statement and Kiwisport 
funding, but does not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express any form 
of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 
we conclude that there is a material misstatement of this other information, we are required to report that 
fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical 
Standard 1 International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 

 
 

 

Kurt Sherlock 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Auckland, New Zealand  



2024 Auckland Girls’ Grammar School   

 STATEMENT OF VARIANCE and EVALUATION of the school’s students’ 
progress and achievement  

 
2024 proved to be a year of new beginnings, especially around the new assessments for NCEA 

level 1 and the co-requisites for literacy and numeracy as well as the continuation of the NCEA 

level 2 and 3 standards and assessments.  The term started with a large Year 9 cohort and all of 

the returning students and so we had a larger school roll than we had in the previous year.   

There were a number of initiatives that AGGS continued into 2024 that were developed during 

2023 and 2022 to support students.  We continued with our concentrated focus on our Year 13 

students with NCEA level 3 and University Entrance (UE), this included an earlier than normal 

start with our mentors at the beginning of term 3.   

●​ We continued with the very successful MATES –Mentoring of 15 Year 13 students who 

applied to be part of this programme.  This programme provided additional support to 

achieve at a Merit or Excellence endorsement level   

●​ Our Tutor Programme that continued to strengthen into the senior school with closer 

mentoring and academic support 

●​ Deans identifying and supporting students who were ‘at risk’ of not achieving NCEA 

levels 1, 2 and 3 and providing personalized programmes that would support them to 

achieve 

●​ Faculty Board working closely with their faculties around improving the number of 

students gaining endorsement achievement 

●​ SLT working very closely with the Deans of Year 11, 12 and 13 and with their Faculty 

Heads 

●​ Employed the services of mentors in school for all of term 3 and the beginning of term 4  

to work with a group of girls’ that were at risk of not achieving UE  

●​ Increased focus on enduring achievement in STEM subjects, improved endorsements at 

NCEA Level 1-3,  

●​ We had a heightened focus on attendance and engagement and were able to employ a 

Whānau engagement lead to work with our students and their whānau to improve 

attendance 

●​ We had a clear focus on literacy and numeracy through the Co-requisites and also 

through a review of the Year 9 and 10 curriculum 
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There were also new initiatives implemented to better support all students to achieve.   

These included… 

●​ Ongoing support and upskilling for tutor teachers around mentoring of their students 

●​ Communication strategies to all (e.g., what to do to get UE, get excellences), including 

parents and whanau 

●​ Vocational Pathways focus on ensuring girls in the Year 13 programmes were entered 

into enough Level 3 to be eligible to achieve a Level 3 NCEA certificate.  

●​ Continuation of the partnership between the Faculty Head and the SLT member 

supporting the faculty to meet and share achievement data, evidence of achievement 

and updates to support Faculties to deliver and achieve the school targets 

●​ Faculties leading the achievement of students to endorsement - The Faculty Board 

taking collective responsibility for endorsements 

●​ A closer alignment and mechanisms for Middle leaders (Deans and Faculty Heads) to 

meet and discuss progress to achievement for the priority students as well as for all 

students 

●​ Closer relationship with our community, particularly whanau to ensure we were all 

aligned in our support for students learning and achievement 

o​ This included Three Way Conferences in term 3 – students, whanau and tutor 

teachers meeting and conferencing about progress to achievement 

●​ We continued with having an adaptive/flexible timetable when and if needed – when we 

needed more time in our subject classes we were able to adjust the timetable for the 

week to align the timetable for the week with the needs of students 

o​ Suspended timetable 

o​ Off timetable days and off timetable subjects 

●​ We had a renewed focus on Matauranga Māori (especially in Year 11) and the new 

introduction of the Aotearoa NZ Curriculum, alongside building staff capacity with Te 

Reo Māori and Tikanga Māori (please see the Report on how the school have given 

effect to Te Tiriti o Waitangi). 

●​ All students who participated in Māori Performing Arts/Te Ao Haka were able to be 

assessed against NZQA standards at Polyfest, Autaia and Ahurea which contributed 

significantly to students achievement and to the schools results for 2024.  We will 

continue to offer these opportunities to our students in Nga Tumanako o Kahurangi and 

where possible to the wider school community. 
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1.​   NCEA Level 1, 2 and 3 ​
 

TARGET FOR 2024: The percentage of Year 11 students achieving NCEA Level 1 – 90%; NCEA 

Level 2 – 90% and NCEA Level 3 90%     
 

RATIONALE: (reason for this target) 

Based on the school data from 2023, the cohort of students moving through into Year 11 and 

the e-asttle achievement data, it was determined that we should be aiming to keep our NCEA 

level 1,2 and 3 targets from the previous year as we had not managed to achieve those targets 

in a number of areas. 

 

In 2023 for: 

●​ Level 1, we fell short of our target by 6.0% 

●​ Level 2, we exceeded our target by 1.2% 

●​ Level 3, we fell short of our target by 4.0% 

 

We also looked at the achievement rates of schools that were in a similar equity index band to 

ours; however, in taking the uniqueness of Auckland Girls’ Grammar School, including the 

choices parents and students make to attend our school, it is determined that looking at the 

percentage achievement from similar equity index band was limited.  For example, AGGS results 

for 2023 compared to like equity index band was: 

●​ Level 1, 18.2% above the equity index band and 22.3.0% above the national average 

●​ Level 2, 16.9% above the equity index band and 18.0% above the national average 

●​ Level 3, 20.7% above the equity index band anD 18.3% above the national average 

 

Results Level 1: 

Level 1 2024 % Level 1 2023 % Level 1 2022 % 

AGGS   90.1 AGGS  84.0 AGGS 88.8 

National  45.3 National  61.7 National 64.9 

Equity index 

band 

57.8 Equity index 

band 

65.8 Equity index 

band 

68.7 
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Results Level 2: 

Level 2 2024% Level 2 2023 % Level 2 2022% 

AGGS   94.7 AGGS  91.2 AGGS 88.8 

National  73.2 National  73.2 National 74.9 

Equity index 

band 

74.3 Equity index 

band 

74.3 Equity index 

band 

74.4 

 

Results Level 3: 

Level 3 2024 % Level 3 2023%   Level 3 2022% 

AGGS   94.4 AGGS  86.0 AGGS 88.7 

National  68.7 National  66.2 National 68.2 

Equity index 

band 

69.0 Equity index 

band 

63.2 Equity index 

band 

65.4 

 

ANALYSIS: ​
Our results at Level 1 have us exceed our target by 0.1%.  This is the first time in 5 years that we 

have exceeded our 90% level 1 target.  We are tracking significantly higher than both the 

national average and our equity index band. 

Our provisional results at Level 2 have us 4.7% exceeding our target of 90%.  We are also 

tracking significantly higher than the national average and to our equity index band. 

Our provisional results at Level 3 have us 4.4% above and exceeding our 90% target.  It is the 

first time since the covid year of 2021 that we hit our 90%.  We continue to track significantly 

higher than the national average and for our equity index band. 

NEXT STEPS: 

●​ Continue to identify the priority learners so that they are supported to achieve 

●​ Teacher tracking and monitoring achievement.  Faculty Heads continue to develop the 

best way to structure a process so that tracking data is more accessible to them 

throughout the term and not just at the end of each term and after the assessment has 

been given. 

4 



●​ Continue to improve communication and connection with the families so they are better 

informed of what is happening for their daughter 

●​ We will continue to refine and use data within the school to help inform us where 

students are tracking, where teaching and learning may need additional support and 

resource as we know this is making a difference to our ability to act immediately and 

‘just in time’ with students and therefore with their achievement outcomes 

●​ The work of the Deans and the ELT group continues to be a significant forum for 

achievement discussions across the senior school.  We will review the ELT group to 

ensure that we are focussed on the right solution for the complex problem of raising 

student achievement in 2025. 

●​ We have new Deans at Year 12 and 13 in 2025 and so will transition and support them to 

understand and action the work of the Dean with students and whānau around 

supporting the continuation of improved achievement.   

●​ We have a larger number of students entering NCEA level 3 having achieved NCEA level 

2 in 2025, so ensuring they achieve and exceed our target set for 2025 will require all 

staff to take responsibility for achievement in their areas of expertise 

2.​ Increase the % of students in Year 13 achieving University Entrance (UE)​
 

TARGET:  The percentage of Year 13 students achieving UE will be 80% 

 

This was a target that was increased from 70% in 2022 to 75% in 2023, to 80% in 2024 as we 

continued to exceed our annual targets for UE.  The national average for UE in 2024 was 49.0%. 

​
RESULTS:  

This target was met and exceeded – 87.6% of AGGS students in Year 13 achieved UE.  Also 
higher than the national average of 49.0% and for our equity index band 40.6%. 
 

UE 2024 % UE 2023 % UE 2022 % 

AGGS   87.6 AGGS  78.5 AGGS 73.5 

National  49.0 National  47.2 National 50.3 

Equity index 

band 

40.6 Equity index 

band 

31.6 Equity index 

band 

36.3 
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ANALYSIS: 

We exceeded the target that was set by the school.  We achieved 7.6% above our target (this 

was the largest percentage increase above our target ever).  We were also significantly above 

the national average and equity band for the past five years.  2024 exceeded all other years of 

university entrance results.  87.6% is even higher to the results we achieved in 2021 of 80.6% 

which included the covid year of Learning recognition credits and the reduced number of 

credits required per subject to achieve University Entrance.   

NEXT STEPS: 

●​ We will continue to identify early in term 1 the group of students in the 80% and above 

that are potentially likely to achieve the UE qualification 

●​ We will consider lifting our target for UE to 85% in 2025 

●​ We will continue to analyse the UE results and data to understand where students found 

the most success in Year 13.  We will look closely at the following:   

o​ The % of students who achieved and attempted internal standards compared to 

external standards and the level of success towards 14+ credits for UE subjects 

●​ We will continue to have an identified person who has the oversight of progress towards 

students achieving UE.  This now sits with the lead of ELT and Faculty Board.  

●​ Regular feedback and updates to the ELT and the Faculty Board on progress of UE 

students throughout the course of 2021 

●​ We will review and ensure that most of Year 13 students have a course that will 

potentially enable them to achieve university entrance 

●​ Continue the emphasis on the use of data within the school  

●​ Continue to work with the senior course advisor around subject choices for students and 

ensuring greater coverage and options available for all students  

 
 

3.​ Increase the number of endorsed certificates at NCEA level 1, 2 and 3  
 

TARGET 2024:Merit:​ Level 1:​ 40%​ ​ Excellence:​ Level 1:​ 20% 

​ ​ ​ Level 2:​ 40%​ ​ ​ ​ Level 2:​ 20% 

​ ​ ​ Level 3:​ 30%​ ​ ​ ​ Level 3:​ 20% 

 

RATIONALE:​ To ensure that we were focussed on students who were capable of achieving 

Merit or Excellence endorsement as well as on achieving NCEA​
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RESULTS: 

Results:    Merit:​ Level 1:​ 34.7%​ ​ Excellence:​ Level 1:​ 19.7% 

​ ​ ​ Level 2:​ 23.9%​ ​ ​ ​ Level 2:​ 15.0% 

​ ​ ​ Level 3:​ 24.0%​ ​ ​ ​ Level 3:​ 20.4% 

 

ANALYSIS: 

For merit at NCEA level 1 we did not achieve our target by 5.1% but was significantly higher 

than our 2023 results by 7.3%.  Our merit at NCEA level 2 was  below our target by 16.1%. Our 

merit at NCEA level 3 was 6.0% below our target, but was significantly higher than our 2023 

result of 6.4%.   

At Excellence for NCEA level 1 we were very close to reaching our target of 20% and were 0.3% 

off and higher than our 2023 result by 3.1%.  For level 2 we were 5.0% below our target and at 

NCEA level 3 we exceeded our target by 0.4% and were significantly higher than the 2023 result 

by 9.6%, which was an outstanding result!      

NEXT STEPS: 

●​ Look at our data closely and put in place additional support measures to minimise the 

cost to students merit and excellence endorsement opportunities if there is significant 

interruption in teaching and learning 

●​ Ensure that all teachers are aware of the standard for both excellence and merit 

o​ Faculties to really look at grade boundaries 

o​ Heads of Faculty to have specific leadership actions to lead the change in 

outcomes for students 

●​ Provide opportunities for discussion with students about what will constitute excellence 

and merit grades.  Ensure that students are familiar and given examples of these 

●​ Monitor and check student progress on a more regular basis 

o​ Give students to tools in which to monitor their own progress to endorsement 

●​ Where possible provide opportunities for students to gain further opportunities to 

achieve at these higher levels. 

●​ Tutors to provide summary assessment progress towards achieving the 50 merit and 

excellence credits required to get endorsed  

●​ Continue to communicate with parents about the endorsement qualification and what 

support is required from them for their students to be successful at this level. 

●​ Improvement in endorsements is also one of our Schooling Improvement projects for 

2025 
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Auckland Girls' Grammar School: Commitment to giving effect to  

Te Tiriti o Waitangi 2024: 

 
Auckland Girls' Grammar School has a strong commitment to honoring Te Tiriti o Waitangi and 

integrating its principles into the school's policies, practices, and curriculum. This commitment 

is reflected in various initiatives and actions taken by the school to ensure equitable outcomes 

for Māori students and to recognize the unique status of tangata whenua in Aotearoa New 

Zealand. 

 

1. Strategic Plan and Vision 

The school's strategic plan for 2024-2025 emphasizes the importance of honoring Te Tiriti o 

Waitangi. The plan outlines actions to ensure that the school's plans, policies, and practices give 

effect to Te Tiriti o Waitangi by valuing tikanga Māori, Mātauranga Māori, and Te Reo Māori. 

The school aims to create a culture of excellence that supports high aspirations for every ākonga 

(student) by partnering with whānau (families) to design and deliver education that responds to 

their needs. 

 

2. Curriculum and Teaching Practices 

Auckland Girls' Grammar School has embedded cultural responsiveness into its teaching and 

learning programs. This includes recognizing the important role that language, culture, and 

tradition play in creating different knowledge conceptions and identity. The school provides 

culturally agentic opportunities in teaching, learning, and assessment practices. Additionally, 

the school engages with the community's rich traditions, languages, and customs to inform its 

practices and pedagogies. 

 

3. Professional Development 

The school supports its staff through professional development opportunities that focus on 

culturally responsive and relational pedagogy. This includes understanding and recognizing the 

unique status of tangata whenua, acknowledging the histories, heritages, languages, and 

cultures of partners to Te Tiriti o Waitangi, and practicing and developing the use of te reo and 

tikanga Māori. 

 

4. Celebrating Māori Culture 

Auckland Girls' Grammar School celebrates various cultural events and celebrations throughout 

the year to recognize and honor Māori culture. These events include Matariki (Māori New 

Year), Te Wiki o te Reo Māori (Māori Language Week), and Waitangi Day. The school begins 
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each school day or important event with a mihi (formal greeting) acknowledging the local iwi 

and the principles of Te Tiriti o Waitangi. 

 

5. Inclusive Education 

The school is committed to providing an inclusive education that supports students with diverse 

backgrounds and needs. This includes programs that strengthen Māori language and culture in 

mainstream education and encourage cultural competency in both teachers and students. 

 

Conclusion 

Auckland Girls' Grammar School's dedication to Te Tiriti o Waitangi is evident in its strategic 

planning, curriculum development, professional development for staff, celebration of Māori 

culture, and commitment to inclusive education. These efforts ensure that the school not only 

honors its obligations under Te Tiriti o Waitangi but also creates a supportive and enriching 

environment for all students. 
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